International Journal of IJGMRA | ISSN (online): 3107-6483
Global Multidisciplinary Research and Analytics April-June 2026 | Vol. 2 | Issue 1

Teachers' Awareness and Preparedness for the Implementation of NEP 2020

Dr. Pramod Kumar Pandey*

*Associate Professor, Deaprtment of Teacher Education, Nagrik P.G. College, Janghai, Jaunpur, UP, India
DOI: doi.org/10.5281/zenodo.21212555

Accepted on: 30/06/2026 Published on: 06/07/2026

Abstract:

The National Education Policy (NEP) 2020 signifies a major reform within the Indian
education sector, prioritizing comprehensive, student-centered, multidisciplinary, and competency-
oriented education. The effective execution of NEP 2020 is largely reliant on teachers, who act as the
key drivers of educational transformation. Their knowledge of policy details and readiness to
embrace innovative teaching methods are essential for converting policy goals into actual practices
in the classroom. This paper investigates teachers' knowledge and readiness for the implementation
of NEP 2020 by conducting a thorough review of policy documents and current literature. It delves
into teachers' comprehension of the policy's significant reforms, which include competency-based
education, experiential learning, multilingual approaches, inclusive education, the integration of
technology, ongoing professional development, and reforms in assessment. The review indicates that
although many educators show a favorable attitude toward NEP 2020, there are differing levels of

awareness.
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Introduction:

Education is crucial in influencing the social, economic, and cultural advancement of a nation.
Acknowledging the evolving needs of the twenty-first century, the Government of India implemented
the National Education Policy (NEP) 2020, which replaces the National Policy on Education
established in 1986 and revised in 1992. NEP 2020 seeks to revolutionize India's education
framework by endorsing holistic, adaptable, multidisciplinary, equitable, inclusive, and learner-
focused education, while also aligning with Sustainable Development Goal 4 (SDG-4), which aims
to guarantee inclusive and equitable quality education for everyone (Government of India, 2020.

A key highlight of NEP 2020 is the acknowledgment of teachers as the foundation for educational

reform. The policy clearly asserts that the quality of any education system is ultimately determined
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by its educators. Competency-based curriculum, formative assessment, bilingual education,
foundational literacy and numeracy (FLN), inclusive classrooms, digital learning, vocational
integration, and flexible curriculum design are just a few of the cutting-edge reforms that educators
are required to apply under NEP 2020. Teachers must acquire the practical skills required for
classroom implementation in addition to having sufficient understanding of policy regulations
(NCERT, 2023).

Teachers' comprehension of NEP 2020's goals, provisions, and pedagogical ramifications is referred
to as teacher awareness. On the other side, preparedness includes teachers' ability to successfully
implement the suggested reforms in terms of their knowledge, skills, attitudes, confidence, technical
proficiency, and professional capacity. While readiness without policy knowledge may lead to
inconsistent teaching methods, awareness without preparation may restrict successful
implementation. According to a number of studies carried out after NEP 2020 was introduced,
teachers are generally in favor of the policy reforms, but many are still only partially aware of its
specific requirements.

Additionally, research indicates that there are notable differences in awareness and readiness across
government and private schools, rural and urban schools, and teachers with different levels of
experience. Teachers' preparedness for educational reforms is still influenced by a number of factors,
including a lack of digital competency, a hard workload, inadequate infrastructure, limited orientation
programs, and a lack of institutional support.
Technology-enabled instruction is becoming a standard aspect of contemporary classrooms thanks to
the COVID-19 pandemic's acceleration of the incorporation of digital technologies into education. In
addition to encouraging educators to make good use of digital tools, online resources, blended
learning models, and educational technologies, NEP 2020 acknowledges digital education as a crucial
part of future learning settings. However, research has shown that teachers' digital proficiency is still
inconsistent, especially in rural areas where infrastructure limitations still exist.

As a result, professional growth is now essential to the effective execution of NEP. Teachers'
confidence and competence must be strengthened through ongoing training, collaborative learning
communities, mentoring, reflective teaching techniques, and institutional leadership. According to
global data from the OECD (2020), teachers must actively engage in the design, execution, and
assessment phases of educational reforms for them to be sustainably successful.
Understanding teachers' awareness and readiness has become a crucial subject of educational study
given the revolutionary nature of NEP 2020. By evaluating these aspects, policy actions can be
informed, gaps can be found, and professional development programs that support the successful

execution of educational changes can be created. In order to determine the opportunities and obstacles
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affecting teachers' readiness for educational transformation, this study looks at the body of research

on their awareness of and readiness for implementing NEP 2020.
Literature Review

Teachers' understanding, attitudes, abilities, and willingness to embrace innovative teaching
approaches play a major role in the implementation of educational changes. Numerous studies have
examined teachers' comprehension of NEP 2020 and their readiness to put its suggestions into practice
since it was first introduced. The key theoretical and empirical contributions pertaining to this theme

are compiled in the review that follows.

Teachers are the cornerstone of educational reform, according to the Government of India (2020),
which suggests bolstering teacher education through integrated four-year programs, ongoing
professional development, better hiring procedures, and increased academic autonomy. Teachers must
acquire new professional abilities in order to implement the policy's emphasis on competency-based
learning, experiential pedagogy, inclusive education, multilingual instruction, and technology

integration.

According to UNESCO (2021), teachers must have access to sufficient institutional support, ongoing
training, and professional development opportunities in order for educational changes to be
implemented successfully. The quality of classroom practices and student learning results are greatly
impacted by teacher capacity-building, according to the report.
According to the OECD (2020), teachers are crucial in converting educational policies into productive
teaching methods. The research states that pedagogical competence, digital literacy, cooperation,
reflective practice, and flexibility to shifting educational situations are all components of teacher
preparedness that go beyond topic knowledge.

According to Darling-Hammond et al. (2020), teachers' confidence, classroom creativity,
instructional quality, and student accomplishment all improve with ongoing professional
development. Instead of being restricted to one-time seminars, the authors stressed that professional
development should be continuous, collaborative, practice-oriented, and closely related to classroom
study.

In a survey of secondary school teachers about their knowledge of NEP 2020, Mishra and Singh
(2022) discovered that while teachers were generally aware of the goals of the policy, their
comprehension of competency-based assessment, multidisciplinary learning, and flexible curriculum

was still lacking. Prior to widespread adoption, the report suggested systematic orientation programs.
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According to Sharma and Verma (2023), government school teachers' knowledge of NEP 2020's
provisions was moderate. According to their findings, experienced teachers who had little exposure
to modern teaching methods were less conversant with policy innovations than younger teachers and
those who had recently received professional training.
According to Kumar and Yadav's (2022) analysis of teachers' readiness for competency-based
education, many of them lacked hands-on training in creating competency-based lesson plans,
authentic assessments, and experiential classroom activities, even though they supported the
transition from rote learning to conceptual understanding.

Following the COVID-19 epidemic, digital proficiency has emerged as one of the most crucial aspects
of teacher preparedness, according to Singh and Kaur (2023). According to their research, instructors
who regularly took part in ICT training programs showed more confidence when it came to using
digital assessment techniques and blended learning than teachers who had little exposure to
technology.

Teachers' opinions of the multilingual education suggested by NEP 2020 were examined by Bansal
and Sharma (2022). Teachers voiced worries about the availability of multilingual teaching resources,
language proficiency, and difficulties with classroom implementation, even though they recognized
the educational benefits of mother-tongue instruction throughout early childhood education.

Joshi and Patel's (2023) study revealed significant disparities in teacher readiness across urban and
rural schools. While rural instructors encountered difficulties like poor internet connectivity, little
technology support, and few training opportunities, urban teachers reported having better access to
digital infrastructure, professional development programs, and academic materials.
According to the National Council of Educational Research and Training (NCERT, 2023), ongoing
teacher mentoring, curricular orientation, improving digital literacy, classroom-based professional
development, and leadership support are all necessary for the successful implementation of NEP
2020. Additionally, NCERT advises creating cooperative professional learning groups that support
reflective teaching methods and peer learning.

Despite worries about implementation difficulties, studies on teacher attitudes continually show that
educators typically have favorable opinions of NEP 2020. Positive attitudes are linked to increased
willingness to use cutting-edge teaching techniques and increased drive to take part in training
programs.

Overall, research suggests that educators have positive opinions of NEP 2020 and are aware of its
potential to raise educational standards. However, awareness levels differ significantly between areas
and organizations, and insufficient professional training, technological -constraints, poor

infrastructure, and a narrow focus on policy continue to hamper readiness. These results highlight the
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necessity of systematic capacity-building programs to improve teachers' preparedness for NEP 2020's
successful implementation.

Consequences of the Research

Teachers' awareness and readiness are intimately linked to the National Education Policy (NEP)
2020's successful implementation. Teachers are essential in converting policy goals into effective
classroom practices since they are the main agents of educational transformation. The results of the
examined literature show that although teachers' opinions toward NEP 2020 are generally
supportive, there is significant heterogeneity in their awareness and preparedness across various
educational settings. For legislators, school administrators, teacher educators, and educational
institutions, these findings have a number of significant ramifications.

The report first emphasizes how important it is to improve teacher education programs. The
philosophical underpinnings, pedagogical innovations, and assessment changes suggested by NEP
2020 must be incorporated into both pre-service and in-service teacher education. Competency-based
education, digital pedagogy, multilingual teaching techniques, inclusive education, and experiential
learning should all be incorporated into the curricula of teacher education institutions.
Second, teachers' professional responsibilities should include continual professional development
(CPD). Educational authorities should provide systematic, need-based, ongoing training programs
that allow teachers to upgrade their knowledge and teaching competencies instead of setting up
individual workshops. According to research, teachers' confidence, the quality of their instruction,
and their openness to embrace innovations in education are all greatly enhanced by ongoing
professional development.

Third, educational establishments ought to establish cooperative professional learning communities
where educators may share creative teaching strategies, talk about implementation issues, and work
together to find answers. These cooperative settings encourage peer learning, reflective teaching,
and ongoing professional development.

Digital preparedness is another important implication. Teachers must have sufficient digital literacy
and technological proficiency due to the growing integration of educational technologies under NEP
2020. Particularly in rural and economically disadvantaged areas, educational institutions and
governments must guarantee fair access to digital infrastructure, internet connectivity, digital
resources, and technical assistance.

The study also highlights how crucial strong educational leadership is. By providing training
opportunities, promoting creativity, easing administrative responsibilities, and fostering a favorable
institutional climate that supports educational changes, school principals and administrators can

actively support teachers. Teachers' willingness to successfully execute policy changes has been
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found to be significantly influenced by leadership support.

Additionally, institutional variations and regional diversity should be taken into account while
implementing policies. Customized capacity-building programs should be created in accordance
with local educational demands because awareness and readiness differ between urban and rural
schools, government and private institutions, and instructors with various professional backgrounds.
Different contextual challenges might not be adequately addressed by a uniform execution
technique.

Lastly, methods for routine monitoring and assessment should be put in place to gauge instructors'
readiness and spot any new issues that may arise during the implementation process. Teachers'
ongoing input can help politicians improve implementation tactics and make sure that educational
innovations continue to be sensitive to classroom reality.

Suggestions

The following suggestions are put out to increase teachers' awareness and readiness for adopting NEP
2020 in  light of the literature review and the study's  implications:
1. Before significant policy changes are put into effect, all teachers should participate in thorough
orientation programs on NEP 2020.
2. Competency-based teaching, experiential learning, formative assessment, multilingual education,
inclusive education, and digital pedagogy should be the main topics of Continuous Professional
Development (CPD) programes.
3. To comply with NEP 2020's suggestions, teacher education institutions should update their pre-
service curricula to include hands-on training in cutting-edge teaching techniques.
4. Particularly in rural and isolated schools, governments should guarantee sufficient digital
infrastructure, internet connectivity, smart classrooms, and access to educational tools.

5. To promote peer cooperation, mentoring, reflective practice, and teacher knowledge exchange,
schools should set up Professional Learning Communities (PLCs).
6. To give teachers enough time for lesson planning, professional development, and classroom
creativity, educational administrators should cut back on overly burdensome administrative duties.
7. To determine professional development needs and track implementation progress, regular
evaluations  of  teachers' awareness and readiness should be carried out.
8. Rather than using a single national model, teacher training programs should be contextualized in
accordance with regional, linguistic, cultural, and institutional constraints.
9. To create excellent training modules and research-based professional development programs,

universities, SCERTs, DIETs, NCERT, and teacher education institutes should work together.

International Journal of Global Multidisciplinary Research and Analytics, 2(1) 23



International Journal of IJGMRA | ISSN (online): 3107-6483
Global Multidisciplinary Research and Analytics April-June 2026 | Vol. 2 | Issue 1

10. To improve ownership, commitment, and the effective execution of policy improvements,
legislators should actively include educators in educational decision-making processes.

Conclusion

One of the most extensive educational changes implemented in India in recent decades is the National
Education Policy 2020. Teachers are the primary facilitators of educational revolution, and their
success is primarily dependent on them. According to the literature review, there are notable
differences in teachers' understanding and readiness across various educational contexts, despite the
fact that they usually have good opinions toward NEP 2020 and recognize its potential to increase
educational quality.
Teachers' preparedness is influenced by a number of elements, such as chances for ongoing learning,
institutional support, professional training, digital competency, educational leadership, and
infrastructure. Although many educators are open to implementing learner-centered, competency-
based, and technology-enabled pedagogies, effective implementation is nevertheless hampered by a
lack of orientation programs, a lack of technological resources, and a lack of professional
development.

The study highlights that effective policy implementation requires more than just awareness. To
convert policy suggestions into successful classroom practices, educators need ongoing professional
support, opportunities for collaborative learning, hands-on training, and supportive institutional
contexts. Teachers' readiness will be greatly improved by bolstering teacher education systems,
growing programs for ongoing professional development, encouraging digital literacy, and
guaranteeing fair access to learning materials.
In the end, NEP 2020's success will rely more on teachers' ability to support educational innovation
and provide meaningful learning experiences than it will on the creation of policies. In order to
achieve the more general objectives of egalitarian, inclusive, comprehensive, and high-quality
education as envisioned by NEP 2020, it is crucial to invest in teacher knowledge and preparation.
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